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ABSTRACT

An appropriate and student-centered learning strategy is highly
needed, especially to accommodate the diverse abilities, interests,
and learning styles of students. This study aims to explore the use of
the ASSURE model in differentiated Arabic language learning using
the Plotagon application. The study was conducted on 30 seventh-
grade students at MTs Qur’anic Scientia in the 2025/2026 academic
year. This study employs a descriptive qualitative approach, utilizing
data collection techniques that include observation, interviews, and
documentation. This study employs the six stages of the ASSURE
model to analyze research findings. The findings indicate that the use
of differentiated learning, facilitated by Plotagon media, can address
the diverse characteristics of students and enhance their engagement
and desire to learn. When communicating in Arabic, students
demonstrate high enthusiasm, active participation, and increased self-
confidence. These results reinforce the belief that the use of learning
media that aligns with students' characteristics enhances the learning
process. This study confirms that the ASSURE model and digital
animation media can function as an innovative alternative to improve
the quality of Arabic language learning in madrasahs.
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Learning the Arabic language in madrasahs often faces various challenges (Berdiyeva,

2024; Kleinheksel, 2020), especially those related to differences in students' abilities (Iman,
2024), learning methods (Laraphaty, 2021), and motivation (Albab, 2019; Furoidah, 2020).

Within the same class, there is a lack of uniformity in students' ability to grasp learning

strategies, as well as diversity in their understanding of the lesson material (Farraj, 2020;

Fowler, 2020). For example, in Arabic language learning, teachers often face situations where
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some students quickly understand the material through visuals, while others find it easier to
grasp ideas through sound or movement (Fauzia, 2023; Trisnani, 2024). These differences
suggest that each student has a distinct learning style and requires a tailored approach.

In a pedagogical context, one way to address this issue is through individualized
learning, which allows each student to learn according to their abilities, interests, and learning
patterns (Iman, 2024; Karuru, 2024; Muqdamien, 2021). Tomlinson (2023) explains that
individualized learning is the process of modifying content, methods, and learning outcomes to
suit the unique needs of each student. In the context of teaching Arabic, this method can be
applied through various activities tailored to the students' abilities.sOn the other hand,
technological advancements provide new opportunities for educators to create more engaging
and interactive learning experiences (Alam, 2022; Husna, 2024). One digital tool that has great
potential in this regard is Plotagon, an application that allows the creation of dialogue-based
animated videos (Jamil, 2022; Laily, 2020). With visually and auditorily captivating animated
videos, students can learn language skills, particularly hiwar (conversation). Furthermore,
digital tools like Plotagon also support independent and collaborative learning processes, in
line with the learning needs in the 21st century, which emphasize digital literacy and creativity
(Kivunja, 2015; Orak, 2021; Reisoglu, 2020).

Research related to differentiated learning has developed rapidly, including in Arabic
language education. Several studies show that differentiated learning is designed to align
content, process, and learning outcomes with the diverse needs of students, thereby promoting
a more meaningful and relevant learning experience (Goyibova, 2025; Rahmawati, 2024).
Within the framework of the Independent Curriculum in Indonesia, differentiation becomes
increasingly important due to the demand to accommodate student diversity in an inclusive and
effective manner (Fauzia, 2023; Trisnani, 2024). Evidence from other foreign language
classes, particularly in the context of TEFL, also shows that differentiation contributes positively
to the efficiency of language acquisition in mixed-ability classrooms, thereby reinforcing its
theoretical justification in Arabic language learning (Ariani, 2014; Talafha, 2024). In addition,
differentiated learning strategies significantly enhance the communicative competence of non-
native Arabic language learners (Awaluddin, 2024; Ritonga, 2024; Yasmadi, 2024), especially
in reading and writing skills, which affirms the strength of this approach in the context of foreign
language learning (Husna, 2026; Sefriyono, 2024).

Collectively, these studies suggest that differentiated learning enhances both the
effectiveness and inclusivity of language instruction by systematically addressing learner
variability. However, most of these studies focus on general foreign language contexts or

specific language skills, leaving a gap in understanding how differentiated instruction can be
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systematically integrated with instructional design models and digital media to support
speaking skills (maharah kalam)s in Arabic language learning.

From the description above, there is a gap in the integration of differentiated learning
with instructional design models such as ASSURE, particularly when combined with digital
animation media to support the development of maharah kalam. This gap indicates an
important area for further research. In response to this, this study aims to analyze the
implementation of the ASSURE model (Altin, 2021; Lei, 2024). In differentiated Arabic
language learning supported by Plotagon animation media at MTs Qur’anic Scientia.

Beyond its practical focus, this study offers a theoretical contribution by
reconceptualizing the ASSURE model within the framework of differentiated instruction and
technology-enhanced language learning. Specifically, it demonstrates how the stages of
ASSURE can be adaptively interpreted to accommodate learner diversity, rather than being
applied as a linear procedural model. In addition, this study proposes an integrative perspective
that connects instructional design, differentiation strategies, and digital media use as
interdependent components in facilitating the development of speaking skills (maharah kalam).
By doing so, this research contributes to the theoretical discourse on Arabic language
pedagogy by providing an empirically grounded model that explains how differentiated

instruction can be operationalized through instructional design and digital media integration.

Method
Research Design

This study was conducted at MTs Qur'anic Scientia. This school was chosen because
it has utilized digital technology in its teaching and learning process. This is relevant to the
implementation of the ASSURE model with the assistance of Plotagon animation video media.
This study uses a descriptive qualitative research design to gain an in-depth understanding of
how this model is implemented in differentiated Arabic language learning using the Plotagon
application. This research design was chosen because the focus of the study lies on the
learning process, the implementation and dynamics of classroom interaction, as well as the
evaluation of differentiated Arabic language learning using the Plotagon application. This is
done to gain an in-depth understanding of the process of implementing this learning model,
students' reactions, and the role of animation media in supporting learning.
Data Collection and Analysis Techniques

The data sources or respondents were 30 seventh-grade students and one Arabic
language teacher. The learning implementation was carried out in two meetings (2x80 minutes
per meeting) based on the six stages of the ASSURE model. The process began with an

analysis of the students' characteristics through initial classroom observation and simple
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diagnostic assessments to identify students' learning preferences as well as their initial Arabic
language abilities. These findings then became the basis for formulating learning objectives
using the ABCD (audience, behavior, condition, and degree) format, with an emphasis on
students' abilities to carry out simple communicative dialogues about school facilities. School
facilities-themed Plotagon animation was used as the main stimulus in the development of
maharah kalam.

Through participatory observation, questionnaires, and interviews, the data were
collected from students and the teacher. Classroom observations were conducted using
structured observation sheets to document student participation in dialogue practices. The
indicators of participation included: (1) initiating dialogue voluntarily, (2) responding to teacher
or peer questions, (3) engaging in group discussions, and (4) willingness to correct
pronunciation after receiving feedback. The observation data were quantified by comparing the
number of students demonstrating active participation indicators with the total number of
participants and then converted to percentages to illustrate changes in participation levels
before and after the implementation.

To ensure instrument validity, the observation sheets and questionnaires were first
subjected to expert judgment involving two specialists in Arabic language pedagogy and
educational research methodology. Revisions were made based on their feedback to improve
content validity and clarity. The questionnaire instrument was also tested for internal
consistency using Cronbach’s Alpha, indicating an acceptable level of reliability.

Likert-scale questionnaires were administered to all students after the learning process
was completed. This instrument measured students' perceptions of media appeal, increased
motivation, vocabulary comprehension, and self-confidence in speaking. The questionnaire
data were analyzed descriptively by calculating the percentages of responses. To enhance the
trustworthiness of the data, this study employed methodological triangulation by combining
observation, questionnaires, and interviews. In addition, member checking was conducted by
confirming key findings with the teacher to ensure the accuracy of interpretations. Prolonged
engagement during one semester also contributed to a deeper understanding of the research
context.

Ethical considerations were carefully addressed in this study. Before data collection,
informed consent was obtained from the school, the teacher, and the students. Participants

were assured that their responses would remain confidential and would be used solely for
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research purposes. Furthermore, students’ identities were anonymized in all data reporting to

protect their privacy.

Result and Discussion
ASSURE Model Implementation

The findings of this study are presented based on data collected through participatory
observation, semi-structured interviews with the teacher, and documentation of students’
learning outputs. The integration of these data sources enabled a more comprehensive
understanding of how the ASSURE model operates within differentiated Arabic language
instruction supported by digital animation media. Observation data revealed that students’
participation patterns varied significantly before the intervention, with most students showing
low confidence and limited engagement in speaking activities. However, after implementing
the ASSURE model, a gradual increase in active participation was observed, particularly in
students’ willingness to initiate dialogue, respond to questions, and engage in collaborative
tasks. These findings were further supported by interview data, in which the teacher reported
noticeable improvements in students’ confidence, pronunciation accuracy, and responsiveness
during classroom interaction. Documentation in the form of students’ video projects also
demonstrated a shift from passive reproduction of dialogue toward more contextualized and
expressive language use.

At the stage of analyzing learners, the data indicate that the identification of diverse
learning styles (visual, auditory, and kinesthetic) was not merely descriptive but functioned as
a pedagogical basis for structuring differentiated learning activities. This suggests that, within
the ASSURE framework, learner analysis plays a critical role in shaping instructional decisions
rather than serving as a preliminary formality. In the State Objectives stage, the formulation of
objectives using the ABCD model provided a measurable and structured target; however, the
findings also indicate that such formulation requires alignment with differentiated learning
pathways to accommodate varying student readiness levels.

Furthermore, during method, media, and material selection, the use of Plotagon
animation media contributed not only to increased engagement but also to the
contextualization of language input. Nevertheless, the data suggest that the effectiveness of
digital media depends on its integration with differentiated strategies rather than its mere
presence in the classroom. This highlights a critical point that the ASSURE model, when
applied in a differentiated learning context, requires adaptive interpretation rather than
procedural implementation. Thus, this study contributes to the theoretical understanding of
ASSURE by demonstrating that its stages function dynamically and interactively when

combined with learner diversity and technology-enhanced instruction.
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Based on the results of the observation, this study was conducted based on six stages
within the framework of the ASSURE model, namely analyzing learners, formulating learning
objectives, selecting methods, media, and teaching materials, using media and teaching
materials, encouraging learner participation, and evaluating and revising (Lei, 2024). In the
stage of analyzing learners, an analysis was conducted on the characteristics of the learners,
particularly related to learning types and basic Arabic language skills. Based on the results of
the initial observation, students showed a variety of learning types, including visual, auditory,
and kinesthetic. These findings serve as the basis for designing differentiated learning tailored
to the characteristics of the learners so that the learning process can proceed more optimally.

The State Objectives stage focuses on formulating learning objectives using the ABCD
format (Audience, Behavior, Condition, Degree) (Wapner, 1952). According to the success
criteria set by the teacher, the formulated learning objective is for students to be able to perform
a simple conversation about school facilities using Plotagon animation media with correct
pronunciation. At the Choose Method, Media, and Materials stage, different learning methods
are selected using Plotagon animation videos themed around school facilities. Learning
becomes more contextual, engaging, and meaningful because the selection of media and
learning materials is adjusted to the abilities and learning types of the students.

At the beginning of the learning activities, a Plotagon animation video was used as a
stimulus to carry out the stage of using media and materials. Next, students were divided into
learning groups according to their learning types. Students with a visual learning type were
directed to observe the scenes and take notes on important vocabulary, students with an
auditory learning type practiced imitating the pronunciation of the dialogues shown in the video,
and students with a kinesthetic learning type engaged in role-playing activities based on the
dialogues presented. At the stage that required student participation, students were asked to
perform dialogue simulations with scenarios modified from the video they had previously
watched. The aim of this activity was to increase students' active participation, creativity, and
mastery of Arabic vocabulary and pronunciation in a communicative context relevant to their
daily lives.

The final stage, Evaluate and Revise, is carried out by observing the learning process,
teacher reflection, and student response questionnaires. The purpose of this evaluation is to
determine whether the ASSURE model, assisted by Plotagon animation media, is implemented
properly in differentiated Arabic language learning, and as a basis for making improvements in

the planning and implementation of subsequent learning.
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Distribution of Learning Profiles as the Basis for Differentiated Instruction

To address the first research objective, observational data were systematically
analyzed and classified using indicators of content, process, and product differentiation. An
open coding procedure was applied to recorded instructional activities from four classroom
meetings. Iterative review and categorization revealed recurring instructional patterns, enabling
identification of how differentiation was operationalized in practice rather than solely at the
conceptual level. The data reduction process indicated that differentiation was most evident in
the dimension of learning products. Although some variation in content delivery and learning
processes was observed, the most significant differentiation emerged in the diversity of student
outputs, particularly within animated dialogue projects. These results suggest that the
instructional design allowed for greater flexibility in performance outcomes than in curricular
content, establishing product variation as the principal means of accommodating learner
diversity.

To address the first research objective, observational data were systematically
analyzed and classified according to indicators of content, process, and product differentiation.
The analysis involved an open coding procedure applied to recorded instructional activities
across four classroom meetings. Through iterative review and categorization, recurring
instructional patterns were identified, allowing the researcher to distinguish how differentiation
was operationalized in practice rather than merely planned at the conceptual level.

The data reduction process revealed that differentiation was most prominently reflected
in the dimension of learning products. While variations in content delivery and learning
processes were observable, the strongest manifestation of differentiation appeared in the
diversity of outputs generated by students, particularly in their animated dialogue projects. This

finding suggests that the instructional design provided greater flexibility in performance
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outcomes than in curricular content, thereby positioning product variation as the primary

mechanism through which learner diversity was accommodated.

Table 1. Forms of Differentiation Implemented in Plotagon-Based Learning

No Differentiation Indicators Observed Frequency Percentage
Type

1 Content Variation of vocabulary list, thematic 6 20%
Differentiation selection

2 Process Group-based script writing, peer 8 26.7%
Differentiation correction

3  Product Animated dialogue creation, 16 53.3%
Differentiation multimodal presentation

Total 30 100%

The table indicates that product differentiation accounted for the largest proportion of
instructional implementation, reaching 53.3%. This pattern suggests that the integration of
Plotagon primarily facilitated variation in students’ creative outputs rather than in the
modification of learning content or instructional procedures. The dominance of product
differentiation was evident in the diversity of dialogue styles, the varying levels of sentence
complexity, and the incorporation of emotional expression within the animated scenes. These
variations reflect how the medium enabled students to demonstrate their understanding
through personalized and multimodal performance outcomes.

In contrast, process differentiation represented 26.7% of observed practices and was
mainly reflected in collaborative strategies, such as assigning specific roles within groups-script
writers, language editors, and voice performers. Content differentiation, accounting for 20%,
appeared more limited, as the core instructional material continued to follow the same curricular
framework for all learners. This distribution suggests that while the instructional design
encouraged flexibility in student output and collaboration, the foundational content remained
standardized.

Changes in Students Participation Levels in Maharah Kalam

Student participation data were obtained through structured observation and activity
recording sheets. Each student was categorized based on the level of involvement during the
animation production process. Data concerning students’ participation were collected through
structured classroom observations and activity monitoring sheets. Each student’s level of

engagement was documented systematically throughout the animation production process.
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The observation instrument focused on identifying active involvement in speaking activities,
collaborative discussions, and responsiveness during dialogue practice. By applying consistent
participation indicators, the researcher was able to categorize students according to their
degree of involvement rather than relying solely on general classroom impressions.

Students were subsequently grouped into participation levels based on the intensity
and frequency of their engagement during the learning sessions. This categorization made it
possible to capture shifts in classroom dynamics, particularly in relation to oral communication
practice. Since maharah kalam requires both linguistic competence and communicative
confidence, observing changes in participation provided insight into how the animation-based
differentiated instruction influenced students’ willingness to speak and interact in Arabic. The
results of this categorization are presented in the following table.

Tabel 2. Student Participation Levels During Plotagon Implementation

No Participation Description Frequency Percentage
Level
1 High Active in scripting, editing, voice 12 40%
acting
2 Moderate Participated in discussion only 10 33.3%
Low Minimal involvement 8 26.7%
Total 30 100%

Approximately 40% of the students were categorized as highly participative,
demonstrating consistent and active involvement in the animation production process. These
students contributed to script development, engaged in dialogue rehearsal, and participated
confidently in voice recording activities. Their level of engagement suggests that animation-
based media created an interactive and motivating learning environment that encouraged
active communication. The visual and creative elements of the project appeared to reduce
hesitation and foster a sense of ownership over the learning task, thereby strengthening
students’ willingness to participate in maharah kalam activities.

In contrast, 26.7% of the students were identified within the low participation category.
Classroom observations indicated that this group often faced challenges related to limited
vocabulary mastery or reduced confidence when speaking Arabic. Some students required
additional prompting before initiating dialogue or contributing to group discussions. These
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findings highlight that while animation media can enhance engagement for many learners,
individual linguistic readiness and affective factors continue to influence participation levels.
Distribution of LearnLinguistic Performance Analysis in The Mini Dialogue Project

The pedagogical impact of the mini dialogue project was examined through observable
indicators related to students’ emotional engagement, collaborative interaction, and speaking
confidence. These dimensions were documented systematically using structured observation
sheets during the instructional sessions. Rather than focusing solely on linguistic accuracy, the
analysis considered how students responded affectively and socially to the animation-based
learning tasks, particularly during dialogue rehearsal and recording activities.

The observation records revealed variations in students’ enthusiasm, willingness to
cooperate within groups, and readiness to perform their dialogue in front of peers. Emotional
engagement was reflected in students’ attentiveness and expressive delivery, while
collaboration was observed through shared script development and mutual correction.
Speaking confidence was assessed based on students’ initiative in volunteering for voice
recording and their responsiveness to pronunciation feedback. By incorporating these
indicators, the study captured not only measurable linguistic outcomes but also the broader

pedagogical implications of differentiated, animation-supported instruction.

Table 4. Observed Pedagogical Impact Indicators

No Impact Indicator Frequency Percentage
Increased Motivation 15 50%
Improved Collaboration 9 30%
Enhanced Confidence 6 20%
Total 30 100%

Approximately 50% of the students demonstrated a noticeable increase in learning
motivation, reflected in their enthusiasm and persistence in completing the animation project.
Many students showed greater initiative during script preparation and voice recording,
suggesting that the creative and interactive nature of the task fostered a stronger sense of
engagement. Collaboration improved among 30% of the participants, particularly in the
distribution of production roles such as scriptwriting, editing, and voice performance. This
collaborative dynamic indicates that the project structure encouraged shared responsibility and
cooperative learning.

In addition, 20% of the students exhibited enhanced speaking confidence, especially in

the accuracy and clarity of Arabic pronunciation. These improvements were observable in their
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willingness to articulate dialogue more fluently and to accept corrective feedback
constructively. Taken together, the findings suggest that digital media—based differentiation
extends beyond cognitive gains to influence affective and social dimensions of learning. A more
detailed illustration of linguistic performance development in the mini dialogue project is
presented in the following figure.

The findings indicate that the implementation of Plotagon animation in Arabic language
instruction functioned not merely as a technological tool, but as a structured pedagogical
instrument. When examined through the lens of the ASSURE instructional design model, the
results reveal a clear alignment between lesson planning and the differentiated practices
observed in the classroom. The ASSURE framework outlines six essential stages analyze
learners, state objectives, select methods, utilize media, require learner participation, and
evaluate and revise (Altin, 2021; Ibrahim, 2015; Lei, 2024). Each of these stages was reflected
in the instructional design applied in this study, demonstrating that the integration of animation
media was embedded within a systematic pedagogical structure rather than implemented in
an incidental manner.

The analyze learners phase was evident in the initial identification of students’ diverse
linguistic abilities. The variation in participation levels, categorized as high, moderate, and low
suggests that the teacher recognized the heterogeneity within the classroom and structured
learning activities to accommodate different degrees of contribution. This practice resonates
with Carol Ann Tomlinson’s theory of differentiated instruction, which emphasizes adapting
content, process, and product according to learners’ readiness, interests, and learning profiles
Tomlinson (2023). The predominance of product differentiation (53.3%) can be interpreted
through the Select Methods, Media, and Materials stage of ASSURE. Choosing Plotagon as
the instructional medium allowed for broader linguistic expression compared to conventional
teaching methods. Animation provided a multimodal environment, integrating visual, auditory,
and textual elements-that stimulated creativity while enabling adaptation to varying learner
abilities (Kleinheksel, 2020; Pujiani, 2022; Rajas, 2021). In this sense, the medium functioned
not merely as supplementary support but as a learning environment that inherently facilitated
differentiation.

The utilize media and materials stage was reflected in students’ use of animation to
construct Arabic dialogues. Linguistic analysis showed that simple nominal sentences
predominated, indicating that students were still operating at a foundational structural level.
However, the emergence of verbal constructions and the use of conjunctions signaled ongoing

syntactic development. This progression may be interpreted through Lev Vygotsky’s social
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constructivist theory, particularly the concept of the Zone of Proximal Development, where
digital media can act as scaffolding that supports language growth (Zavershneva, 2021).

The active engagement of 40% of students illustrates the effectiveness of the Require
Learner Participation stage within the ASSURE framework. The model underscores the
necessity of meaningful learner involvement in instructional processes. Through animation
production, script writing, and voice recording, students engaged in project-based learning
experiences that fostered deeper participation. These findings reinforce arguments that digital
media integration (Husna, Maiza, et al., 2024; Ibda et al., 2024; Rahayu et al., 2022) can shift
language instruction from teacher-centered delivery toward more learner-centered interaction.

From a pedagogical perspective, the observed increase in motivation (50%) suggests
that animation media possesses significant intrinsic appeal. This aligns with motivation theories
in technology-enhanced learning, which propose that visual stimulation and interactivity
enhance both cognitive and affective engagement. Within the ASSURE framework, such
outcomes correspond to the evaluate and revise stage, where instructional effectiveness is
assessed based on learners’ responses and overall experience.

When viewed through the lens of multiliteracies theory, the use of Plotagon extends
Arabic language literacy practices into digital domains (Hadiyanto, 2020). Students were not
limited to producing written text; they combined spoken language, visual expression, and
narrative context into a unified communicative product. This approach aligns with multiliteracies
pedagogy, which emphasizes communicative competence across diverse representational
modes. Consequently, the observed product differentiation represents not merely variation in
assignments but a transformation in the nature of literacy practices. Interestingly, although
product differentiation was dominant, content differentiation remained relatively limited (20%).
This finding indicates that curricular structure continued to serve as a boundary within the
differentiation process. The results suggest that innovative media alone does not automatically
reshape instructional structures; meaningful transformation requires curricular flexibility and
institutional support.

Theoretically, the integration of the ASSURE model and differentiated instruction
demonstrates a productive synergy between systematic instructional design and
responsiveness to individual learner needs (Altin, 2021; Lei, 2024). ASSURE offers an
operational framework, while differentiation theory provides an adaptive pedagogical
foundation. Their combination results in a digital learning model that is not only innovative but
also structured and measurable. Overall, this study confirms that the use of Plotagon animation
in Arabic language instruction represents more than a technological innovation. It embodies

the implementation of an ASSURE-based instructional design that supports differentiation,
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active participation, and linguistic development. Conceptually, the study contributes to
contemporary discussions on digital Arabic language pedagogy by underscoring that the
effectiveness of educational media depends largely on its integration within a coherent and

reflective instructional design framework.

Conclusion

This study demonstrates that the integration of animation-based media within a
structured instructional design framework contributes meaningfully to the development of
differentiated Arabic language learning in Islamic secondary education. The findings imply that
digital animation, when embedded within a systematic model such as ASSURE, can function
as a pedagogical catalyst that accommodates learner diversity, encourages active
participation, and expands linguistic expression beyond conventional classroom practices. The
study contributes to the broader discourse of Arabic language pedagogy by positioning
instructional design not merely as technical planning, but as a strategic bridge between
differentiation theory and digital multiliteracy practices in contemporary classrooms.

Despite its contributions, this study is limited to a specific institutional context and a
relatively short implementation period, which may affect the generalizability of its implications.
Future research is therefore recommended to explore longitudinal implementation,
comparative experimental designs, and broader institutional settings to examine the
sustainability and scalability of animation-based differentiated learning. Further investigation
into its impact on higher-order linguistic competence and assessment outcomes would also

strengthen the empirical foundation of digital instructional design in Arabic language education.
References

Alam, A. (2022). A Digital Game based Learning Approach for Effective Curriculum Transaction
for Teaching-Learning of Artificial Intelligence and Machine Learning. International
Conference on Sustainable Computing and Data Communication Systems, ICSCDS 2022
- Proceedings, 69—74. https://doi.org/10.1109/ICSCDS53736.2022.9760932

Albab, U. (2019). Motivasi Dalam Pembelajaran Bahasa Arab Sebagai Bahasa Asing.
TAMADDUN:  Jurnal  Kebudayaan  Dan  Sastra  Islam, 19(1), 32-48.
https://doi.org/10.19109/tamaddun.v19i1.3398

Altin, M. (2021). Evaluation of the Effectiveness of English Language Instruction based on the
ASSURE Model. E.International Journal of Educational Research, 12(5), 195-211.
https://doi.org/https://doi.org/10.19160/e-ijer.1018149

Ariani, M. G. (2014). Iranian EFL Teachers’ Techniques to Assess Student Learning During
Class. Procedia - Social and  Behavioral = Sciences, 158, 23-26.
https://doi.org/10.1016/j.sbspro.2014.12.027

Awaluddin, A. F., Ridwan, Riskianti, A. W., & Rezki. (2024). Collaborative Strategies for
Developing an Arabic Language Curriculum Incorporating Bugis Local Wisdom.
Munaddhomah, 5(4), 501-515. https://doi.org/10.31538/munaddhomah.v5i4.1619

205



Journal of Arabic Language Learning and Teaching (JALLT), Vol 4, No. 2, July 2026, 193-208

Berdiyeva, S. (2024). Teaching young learners through the use of CLIL method. Modern
Science and Research, 3(2), 473—-480.

Farraj, K. K. M., & Qusaiyen. (2020). Al-Mustalahat al-Siyasiyyah f1 al-Qur'an al-Karim Dirasah
Lughawiyyah Dalaliyyah Fighiyyah fi Daw’ al-Lisaniyyat al-Nassiyyah. Jurnal lImiah Islam
Futura, 20(2), 254-270. https://doi.org/10.22373/jiif.v20i2.7066

Fauzia, R. (2023). Implementasi Pembelajaran Berdiferensiasi Dalam Kurikulum Merdeka.
Educatio, 9(3), 1608—1617. https://doi.org/doi.org/10.31949/educatio.v9i3.5323

Fowler, B. (2020). Pierre Bourdieu on social transformation, with particular reference to political
and symbolic revolutions. Theory and Society, 49(3), 439-463.
https://doi.org/10.1007/s11186-019-09375-z

Furoidah, A. (2020). Media Pembelajaran Dan Peran Pentingnya Dalam Pengajaran Dan
Pembelajaran Bahasa Arab. Al-Fusha : Arabic Language Education Journal, 2(2), 63—77.
https://doi.org/10.36835/alfusha.v2i2.358

Goyibova, N., Muslimov, N., Sabirova, G., Kadirova, N., & Samatova, B. (2025). Differentiation
approach in education: Tailoring instruction for diverse learner needs. MethodsX, 14,
103163.

Hadiyanto, A., Samitri, C., & Maria Ulfah, S. (2020). Model Pembelajaran Bahasa Arab
Multiliterasi Berbasis Kearifan Lokal Dan Moderasi Islam di Perguruan Tinggi Negeri.
Hayula: Indonesian Journal of Multidisciplinary Islamic Studies, 4(1), 117-140.
https://doi.org/10.21009/004.01.07

Husna, ., Maiza, Z., Febriani, S. R., Dinata, R. S., & Amri, F. F. (2024). Digital Game-based
Learning: Exploring the Use of Mobile Legends in Arabic Language Skills. Al-Ta’rib:
Jurnal llmiah Program Studi Pendidikan Bahasa Arab IAIN Palangka Raya, 12(1), 1-16.
https://doi.org/10.23971/altarib.v12i1.8015

Husna, ., Sefriyono, S., Zulfis, Z., & Afril, R. (2024). Content Analysis of Abu ubaidah’s Speech
on Aljazeeramubasher’s Instagram during Operation Al-Aqsa Tempest. Jurnal CMES,
17(2), 197. https://doi.org/http://dx.doi.org/10.20961/cmes.17.2.89510

Husna, I., Yasmadi, Y., Rahmawati, R., Refdianti, A., Darman, I. H., & Aniati, 1. (2026).
Thematic Analysis Of Arabic Language Curriculum Integration Of Multidimensional Values
Scopus Indexed Literature Review. ljaz Arabi Journal of Arabic Learning, 9(1), 173—-186.
https://doi.org/10.18860 /ijazarabi.V9i1.35307

Ibda, H., Anigoh, Muntakhib, A., Mar’atussolichah, Fadhilah, T. D., & Rakhmawati, N. F. (2024).
Simaksaja: visual novel game with TyranoBuilder software for Islamic moderation in
elementary schools. International Journal of Electrical and Computer Engineering, 14(3),
2955-2964. https://doi.org/10.11591/ijece.v14i3.pp2955-2964

Ibrahim, A. A. (2015). Comparative analysis between System Approach, Kemp, and ASSURE
instructional design models. International Journal of Education and Research, 3(12), 261—
270.

Iman, M. N., & Faedurrohman, F. (2024). Differentiation Strategies for Arabic Language
Learning in the Context of the Independent Curriculum: A Solution for Diverse Student
Abilities. ELOQUENCE: Journal of Foreign Language, 3(3), 140-151.
https://doi.org/https://doi.org/10.58194/eloquence.v3i3.1868

Jamil, H., & Agung, N. (2022). Tantangan Pembelajaran Bahasa Arab Di Era Society 5.0:
Analisis Pembelajaran Bahasa Arab Berbasis Aplikasi Interaktif. Alibbaa’: Jurnal
Pendidikan Bahasa Arab, 3(1), 38-51. https://doi.org/10.19105/ajpba.v3i1.5536

Karuru, P., Sipahelut, J., Riyanti, R., Saleh, M., & Makulua, K. (2024). Development of

206



Journal of Arabic Language Learning and Teaching (JALLT), Vol. 4, No. 2, July 2026, 193-208

Technology-Based Learning Models to Enhance Critical Thinking Skills in Education
Students. Global International Journal of Innovative Research, 2(1), 330-335.
https://doi.org/10.59613/global.v2i1.53

Kivunja, C. (2015). Exploring the Pedagogical Meaning and Implications of the 4Cs “Super
Skills” for the 21&lt;sup&gt;st&lt;/sup&gt; Century through Bruner's 5E Lenses of
Knowledge Construction to Improve Pedagogies of the New Learning Paradigm. Creative
Education, 06(02), 224—239. https://doi.org/10.4236/ce.2015.62021

Kleinheksel, A. J., Rockich-Winston, N., Tawfik, H., & Wyatt, T. R. (2020). Demystifying content
analysis. American Journal of Pharmaceutical Education, 84(1), 127-137.
https://doi.org/10.5688/ajpe7113

Laily, S. (2020). Pengembangan Media Pembelajaran Bahasa Arab Berbasis Aplikasi Plotagon
Pada Siswa Ma Nu Petung Panceng Gresik. Prosiding Konferensi Nasional Bahasa Arab,
3(1986), 13. http://prosiding.arab-
um.com/index.php/konasbara/article/view/718%O0Ahttp://prosiding.arab-
um.com/index.php/konasbara/article/view/718%0Ahttp://prosiding.arab-
um.com/index.php/konasbara/article/viewFile/718/664

Laraphaty, N. F. R., Jhon, R., Anggun, D. P., Maretha, E. D., & Ulfa, K. (2021). Pengembangan
Media Pembelajaran Modul Elektronik (E-Modul). Prosiding Seminar Nasional Pendidikan
Biologi 2021, 145-156.
https://proceedings.radenfatah.ac.id/index.php/semnaspbio/article/view/676

Lei, G. (2024). Influence of ASSURE Model in Enhancing Educational Technology. Interactive
Learning Environments, 32(7), 3297-3313.

Mugdamien, B., Umayah, U., Juhri, J., & Raraswaty, D. P. (2021). Tahap Definisi Dalam Four-
D Model Pada Penelitian Research & Development (R&D) Alat Peraga Edukasi Ular
Tangga Untuk Meningkatkan Pengetahuan Sains Dan Matematika Anak Usia 5-6 Tahun.
Intersections, 6(1), 23—33. https://doi.org/10.47200/intersections.v6i1.589

Orak, S. D. 2021, & indz, J. (2021). TEACHERS’ AWARENESS AND ACTUAL PRACTICES
OF 21 st CENTURY LEARNING AND INNOVATION SKILLS. Journal of Education and
Teaching (IOJET), ISSN(2), 2148-2225.

Pujiani, T., & Almustaflikhah, N. (2022). the Development of Animation Videos for Teaching
English Integrated Skills for Young Learners. LEAD (Language, Education and
Development), 2(1), 9. https://doi.org/10.20884/1.lead.2022.2.1.5490

Rahayu, R., Iskandar, S., & Abidin, Y. (2022). Inovasi Pembelajaran Abad 21 dan
Penerapannya di Indonesia. Jurnal Basicedu, 6(2), 2099-2104.
https://doi.org/10.31004/basicedu.v6i2.2082

Rahmawati, R., & Suci Ramadhanti Febriani, Yasmadi, Y. (2024). Assessment Of Textbook
Published By Ministry of Religion Republic Indonesia: HOTS, MOTS, or LOTS? ljaz Arabi
Journal of Arabic Learning, 7(3), 1051-1063.
https://doi.org/https://doi.org/10.18860/ijazarabi.v7i3.27762

Rajas-Fernandez, M., Gértrudix-Barrio, M., & Bafos-Gonzélez, M. (2021). Knowledge in
images and sounds: Informative, narrative and aesthetic analysis of the video for MOOC.
Publications, 9(3), 32. https://doi.org/10.3390/publications9030032

Reisoglu, I., & Cebi, A. (2020). How can the digital competences of pre-service teachers be
developed? Examining a case study through the lens of DigComp and DigCompEdu.
Computers and Education, 156. https://doi.org/10.1016/j.compedu.2020.103940

Ritonga, M., Mudinillah, A., Ardinal, E., Tauhid, & Nurdianto, T. (2024). Enhancing Arabic
Language Learning in Higher Education: Leveraging E-Campus As an Online Learning

207



Journal of Arabic Language Learning and Teaching (JALLT), Vol 4, No. 2, July 2026, 193-208

and  Evaluation Platform.  Jurnal Ilimiah  Peuradeun, 12(2), 491-516.
https://doi.org/10.26811/peuradeun.v12i2.1103

Syafrizal, S., Muhajir, M., Pahamzah, J., & Furgon, F. (2021). The effects of using whiteboard
animation toward Indonesian students’ vocabulary and grammar mastery. Journal of
Language and Linguistic Studies, 17(2), 783—793. https://doi.org/10.52462/jlls.55

Talafha, D. K., BaniYounes, Z. B., Khanam, A., & Tahat, A. (2024). Critical Analysis to Abu-
Obiedas Speeches: Strength and Weak Points from a Translational Perspective. Forum
for Linguistic Studies, 6(6), 261-273. https://doi.org/10.30564/fls.v6i6.7407

Tomlinson, C. A., & Jarvis, J. M. (2023). Differentiation: Making curriculum work for all students
through responsive planning & instruction." In Systems and models for developing
programs for the gifted and talented. Routledge, 599-628.

Trisnani, N., Zuriah, N., Kobi, W., Kaharuddin, A., Subakti, H., Utami, A., & Anggraini, V. (2024).
Pembelajaran berdiferensiasi dalam kurikulum merdeka. PT. Mifandi Mandiri Digital.

Wapner, S., & Alper, T. G. (1952). The effect of an audience on behavior in a choice situation.
The Journal of Abnormal and Social Psychology, 47(2), 222.

Yasmadi, Husna, I., Arsya, F., Rahmah, A., Kustati, M., & Perrodin, D. D. (2024). Insights from
a State Islamic University on Arabic Education as a Catalyst for Religious Moderation in
Indonesia. International Journal of Language Education, 8(3), 533-549.
https://doi.org/10.26858/ijole.v8i3.66496

Zavershneva, E., & Rene van der Veer. (2021). Lev Vygotsky In Encyclopedia of evolutionary
psychological science. Cham: Springer International Publishing, 4539—-4542.
https://doi.org/https://doi.org/10.1007/978-3-319-19650-3_2391

208



